Cochrane-Fountain City School District
Board Meeting in Committee
June 2, 2025

Call to Order

Lisa Wolfe called the meeting to order at 6:00 pm in the high school board room #335. Board members present were
Lisa Wolfe, Larry Cyrus, Wendy Baures, Kevin Kubis, Michael Ayala, Nathan Brandt and Amanda Lacey. Also present were
Troy White, Karen Pehler, Gabe Pehler, Joy Klaben with her children Sully, Gigi and Rosie, and Sarah Ayala.

The Pledge of Allegiance was recited, and the Mission statement was read by Lisa Wolfe.
Lisa Wolfe attested to the publication of the meeting.

Approval of the Agenda
Kevin Kubis made a motion to approve the agenda as presented. Wendy Baures seconded the motion. Motion carried.

Connection with the community

e District celebrations and recognitions
Karen Pehler was recognized for her years of service and retirement. Wendy Baures and Larry Cyrus expressed their
gratitude for the years they worked with Karen. The list included in the board packet was read. Troy White added a
thank you to the athletic boosters for their fundraiser at the racetrack. Larry Cyrus expressed his gratitude to Bill
Wilhelmi for the years of running the elementary track and field day. Kevin Kubis stated how well graduation went.

Reports and Discussion Items
e District office staff transferring funds from district accounts at financial institutions.
Troy White explained the need for the board to sign documents with Waumandee Bank to allow the district
office staff to transfer funds from district accounts at the financial institutions.
e Board Policy 345.4 and 345.4 Rule — Promotion and Retention

Board Policy 345.4 and 345.4 Rule was discussed. Amanda Lacey requested the exact version of the current

policy be brought to the next meeting.

e Board Policy 345.62 Graduation Exercise

The board has heard concern the Friday night graduation is at the same time as other districts. The pros and

cons of graduation on Friday or Saturday were discussed. A recommendation was made to survey parents.

e Board Policy 690 Disposition of District Property
Board Policy 690 was discussed to add timelines for retiring, auctioning and disposal of awards.
o Referendum update

o A+ S&P Global Rating — The district received an A+ rating and a 4.62% rate, below the estimated 5.0%.

o General Obligation Promissory Notes closed May 19 2025 — $652,679 can be realized in interest savings.

o Summer projects — Roof, electrical panes, flooring, siding, JH vestibule, and concrete drainage are
scheduled. This will cause significant savings starting now vs. next summer.

o Parking lot — A discussion was had to add a drop off pick up area adjacent to the current bus drop off loop in
front of the elementary entrance. Additional parking was also discussed with the recommendation to move
forward with estimates and design.

e Budget update

o Account deficits, surpluses, and transfers — Transfers between accounts will need to be approved at the
June meeting. Information was presented.

o Grants — Workforce development equipment & COPS School Violence Prevention Program — It was
presented that the district has applied for the workforce development equipment & COPS School Violence
Prevention Program grants.

o Compensation for additional duties

o Savannah Sixty — Indicator 14 & social media — Savannah will be receiving a stipend for her work on
indicator 14 and social media.

o Amy Schaefer — Act 20 reading readiness — Amy will be receiving a stipend for her work on Act 20 reading
readiness.
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e LIFTOFFS — Learning Innovations For the Teaching of Future Focused Students
The district will be participating in the program and information in the packet was presented.
e Board retreat topics
Topics were discussed to provide the superintendent with guidance on materials and items for the agenda.

Future Agenda Items
— Portrait of a Pirate & Data  — Special Education Program

Review Timelines and Items for Future Board Agendas and Meetings.

Wednesday  June 25', 2025 Regular Meeting 6:00 p.m.

Monday July 7t", 2025 Committee of the Whole 6:00 p.m,

Wednesday  July 16', 2025 Regular Meeting 6:00 p.m.

Thursday July 24, 2025 Board Retreat 4:30 p.m.
Adjourn

Kevin Kubis made a motion to adjourn at 8:03 p.m. Amanda Lacey seconded the motion. Motion carried.



Thanks to Karen Pehler (26) for all her time and contributions to the C-FC students, staff, and community.

Pam Prenot received the Channel 8 Top Notch Teacher award. If you haven't seen our segment, educators are
nominated for going above and beyond for their students/community. We then have our cameraman visit the
winners at school to film them receiving the award (always a fun surprise for them), and then we produce a profile
piece for TV showcasing the teacher's talents. We typically interview the teacher, the person who nominated the
teacher, and then any students or staff who want to speak to the teacher's abilities.

Prom 2025




Awards Program. Thank you to everyone who helped with our program; at least $76,000 in scholarships were earned
by our senior class. A big shoutout to Mrs. Bagniewski, Mrs. Patzner, and Mr. Williams for all of their organizational
work. Mr. Solie for helping with the presentation. Ms. Fischer for helping with Senior Music. Our custodial staff for
their efforts in assuring the auditorium was clean and ready.
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Buffalo-Pepin Retired
Educators award scholarshlps
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10th graders have been cooking up some seriously magical ideas! As
part of their English final, these creative sophomores’ dove into
cultures around the world to craft brand-new Disney movie pitches—
whether rewriting a myth or creating an original tale.

With guidance from Lisa Arneson and David Williams, students were
judged on originality, creativity, and persuasive storytelling. After five
weeks of hard work, the results were nothing short of inspiring.

We may have just witnessed the birth of Disney’s next big hit!

HS TRACK...STATE BOUND!
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Book School Board Policies

Section 300 Series: Instruction

Title Promotion and Retention
Code 3454

Status Active

Adopted November 20, 2024 Revised

It is the goal of the School District to assrst students to reach therr maxrmum potentral If, after extensive efforts, insufficient
academic progress results When-a-student-is-havingve =F RRiG-E aléy in one or more areas and a student is
at risk of possible retention, it is the Board’s Judgment that no smgle measure or description of the student’s academic
progress, knowledge, and skills is sufficient to determine whether the student should be retained or promoted. Accordingly,
before making a final decision to promote or retain a student, the administration and instructional staff will use a team-based
approach to review and consider, at a minimum, the following information about the student’s academic progress in relation to
established promotion and retention criteria:

1. State assessment results (or results from an alternate assessment, if applicable) that are available for the student,

2. The results of District assessments

3. The student’s grades and teachers’ evaluations of the student’s academic skills

4. Evidence indicating the extent to which the student has made progress with respect to individual goals that the District
established for the student.

Additional information about the student’s academic progress may also be considered if the team considers it helpful in
making the promotion/retention decision. For example, the team could consider information from a relevant out-of-district
source, the results from specific classroom assignments, projects or tests, specific samples of the student’s work, and/or other
teacher recommendations relating to the student’s skills and progress that add greater overall context to the team’s decision-
making process.

For each student identified as being at risk of retention, the team shall recommend;-with-final-decision-making-autherity
resting-with-the-prineipal-erhisther-designee; either that:

1. The student should be promoted in combination with the identification of individualized goals and the use of available
intervention strategies that are intended to enhance the student’s overall development, alleviate an identified barrier that
may be inhibiting the student’s learning, improve the student’s level of engagement with school, and/or provide the
student with opportunities to reduce observed gaps in the student’s learning relative to grade-level standards; or

2. The student should be retained in combination with the identification of individualized goals and the use of appropriate
intervention strategies.

Retention decisions are team decisions made only after considering the factors in each case and exploring the various
alternatives. While consensus is desirable, it may not always be possible. The administration is expected to implement this
policy and, in conjunction with other instructional staff members, make the promotion and retention decisions for individual
students. If a student’s parent or guardian disagrees with a District decision regarding promotion or retention, the parent or
guardian may submit a written request for reconsideration to the District Administrator. Except as otherwise required by law,
the decision of the District Administrator following such a request shall be final.

For students in grades + 4K through 3, and 5 through 12, the School Board directs the administration to develop and
implement a process for annual promotion and retention decisions that initially identifies students who are at risk of possible
retention. The District’s specific grade- level promotlon criteria and other procedures related to promotron and retention
decisions will be defined by rule. The-rile-ané apkdisf e g :




Grade 4 Reading Promotion Policy

The Cochrane-Fountain City School District grade 4 promotion policy will take effect on September 1, 2027. For any student
who has not exited their personal reading plan by the end of the student’s 3™ grade year, the district will engage in a process to
determine whether to promote that student to the 4th grade. This process will carefully consider all relevant factors that
contributed to the student not completing their personal reading plan and alternatives to retention that can help support the
student to achieve reading proficiency. The process includes, at minimum, the following elements.

A team of individuals will engage in the determination process, which shall include but is not limited to the student's
parent(s) as defined by Wis. Stat. §.115.76(12) and school/district representatives who have knowledge of the reading
instruction and interventions provided to the student, as well as how the student responded to both instruction and
interventions. School representatives may include, but are not limited to the teacher of record, the district/school reading
specialist, a staff member who has provided additional reading support and conducted progress monitoring, and a student
services professional with knowledge of the social and emotional implications of grade retention;

Representatives from the school/district will consider all available data demonstrating the student’s response to reading

instruction and intervention, and data demonstrating the student’s progress towards meeting personal reading plan goals.

This data may include, but is not limited to, the most recent and previous universal reading screener data, diagnostic

reading assessment data, progress monitoring data, classroom data, and observations and data related to the student’s

social, emotional, and behavioral functioning.

Representatives from the school/district will determine whether the student is eligible for a good cause exception and

communicate that to the parent or guardian.

If the student has an individualized education program (IEP) in an area of reading or is an English learner with a language

acquisition plan, the school/district representatives will review the student’s progress towards those goals and

communicate that to the parent or guardian.

Representatives from the school/district will communicate long-term risks of retention to the student’s parent or guardian.

Such risks may include, but are not limited to, the following:

o Students who are retained are more likely to have adverse outcomes, including dropping out of school and obtaining
lower paying jobs in the future (Cockx, B., Picchio, M., & Baert, S. 2018; Hughes, J.N., West, S.G., Kim, H., &
Bauer, S.S. 2018);

o Students who are retained are more likely to experience emotional distress (Buckmaster et. al. 2024; Carlton &
Winsler 1999; Demanet & Van Houtte 2016; Goos et al. 2013b; Carlton, M. P., & Winsler, A. 1999; Jimerson &
Ferguson 2007; Lavrijsen & Nicaise 2017; Martin 2009; Martin 2011);

o Students who are retained are more likely to have lower socioeconomic status and more likely to be eligible for
government assistance (Goos, M., Pipa, J., & Peixoto, F. 2021);

o Students who are retained are at higher risk for future criminal behavior (Eren, O., Lovenheim, M., & Mocan, H.
2022); and

o Students who are retained do not achieve increased academic achievement and make less progress compared to other
students (Silberglitt, B., Appleton, J., & Bumns, M., & Jimerson, S. 2006);

Representatives from the school/district will consider alternatives to retention available to the student in the district/school

and communicate these alternatives to the student’s parent or guardian;

The district/school will not deny any student advancement to 4" grade based solely on the student’s performance in

reading on the 3rd-grade state summative assessment or the universal reading screener;

The district/school will not deny any English learner advancement to 4™ grade solely based on level of language

proficiency (Wis. Admin. Code §13.09(1)(b));

The team may conclude that promotion (with applicable services/supports) is in the best interest of a student even if the

team also concludes, based on clear documentation, that the student was unable to complete their personal reading plan

primarily due to the student’s lack of reading proficiency;

After reviewing all data and considerations named above, representatives from the school/district will make a

recommendation of promotion or retention to the student’s parent or guardian; and

If the representatives from the school/district recommend retention, those representatives will identify and communicate

the following to the student’s parent or guardian:

o Supports that will be provided to the student that will mitigate the harm that is likely to occur as a result of retention,
including social stigmatization, loss of friendships, damaged self-esteem, and other mental health impacts; and

o The additional academic services and supports that will be provided to the student as they repeat 3™ grade to ensure
they reach grade level proficiency by the time they finish 3 grade the second time.



Based on the holistic evaluation described above, the entire team will make one of the following choices.

1. Promotion to 4" grade (with applicable services/supports) is more appropriate than retention in 3™ grade and the student is
promoted.

2. The student’s noncompletion of the student’s personal reading plan was not primarily due to the student’s lack of reading
proficiency and the student is promoted.

3. The parents or guardians and school/district representatives agree that retention (with applicable services/supports) is
more appropriate than promotion to 4" grade and the student’s parent or guardian gives written consent to retention.

4. The school/district representatives recommend retention but the student’s parent or guardian does not consent to retention.
Regardless of any other facts, circumstances, or analysis, the student is promoted to 4™ grade.

Any student who enrolls as a 3" grade student late in the school term without any accompanying record of a personal reading
plan (i.e., after the final annual administration of the universal screening assessment and, potentially, also after the 3 grade

Forward Exam) shall be promoted to 4" grade under the criteria that the student did not have a personal reading plan in effect
at the end of 3"-grade.

If a student transfers into a school enrolled as a 4™ grade student and the provided records indicate the student may have met
requirements to be retained in 3" grade, the school district will provide adequate and necessary supports, including but not

necessarily limited to the intensive instructional services, supports, progress monitoring, and parent notification referenced
under Wis. Stat. §118.33(5m)(a).

Per Wis. Stat. §118.33(5m)(a), any student promoted to 4™ grade after the determination process will be provided with all of

the following.

1. Intensive instructional services, progress monitoring, and supports to remediate the identified areas of deficiency;

2. Notification to the student’s parent or guardian, in writing, that the student pupil did not complete the personal reading
plan that and includes a description of the intensive instructional services and supports that will be provided to the student
pupil to remediate the identified areas of reading deficiency; and

8. An intensive summer reading program each summer until the student scores at grade-level in reading on a summative
assessment.

The following are good cause exceptions. Any student who meets one or more of the following good exceptions may be
exempt from the promotion policy, the intensive summer reading program, and/or the intensive reading intervention
requirements.

1. The student is identified as a “Limited-English proficient pupil” as that term is defined under Wis. Stat. §115.955(7);

2. The student has an individualized education plan (IEP) that indicates that neither taking the universal reading screener nor
the state summative assessment in reading is appropriate for the pupil;

3. The student scores as proficient in reading on the alternative statewide standardized summative assessment (i.e. Dynamic
Learning Maps);

4. The student has an IEP or a plan to provide accommodations or services under section 504 of the federal Rehabilitation
Act of 1973 that indicates that the student has received intensive intervention in reading for more than 2 years if the
student continues to demonstrate a deficiency in reading and was previously retained in 5K, grades 1, 2, or 3; or

5. The student has received intensive intervention in reading for 2 or more school years, continues to demonstrate a
deficiency in reading, and was previously retained in 5K, grades 1, 2, or 3 for a total of 2 years.

Regardless of these good cause exceptions, school districts and independent charter schools are responsible for providing
instruction that meets all state and federal requirements, including, but not limited to Wis. Stat. §121.02(1)(L)4 for school

districts and Wis. Stat. §§118.01(2)(c)7 and 8 for school districts and independent charter schools, often known together as
Act 31.

If promoted to 4th grade and if a “good cause” exception applies to the student under Wis. Stat. §118.33(5m)(b), then the
school district/school will provide adequate and necessary supports, including but not necessarily limited to the intensive
instructional services, supports, progress monitoring, and parent notification referenced under Wis. Stat. §118.33(5Sm)(a).

Nothing in this policy or in the related criteria and procedures shall be interpreted in a manner that would interfere with or
detract from a student’s or parent’s rights under any applicable state or federal law. For example, in regard to any student who
has been referred for a special education evaluation or who is receiving special education and/or related services under an

individualized education program (IEP), nothing in this policy or in its implementation shall detract from the authority of the
student’s [EP team.
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Section 300 Series: Instruction
Title Promotion and Retention
Code 3454 RULE

Status

Adopted

The district makes extensive efforts to avoid the necessity of high-stakes promotion/retention determinations through a
system of strategic supports and interventions to address individual student learning deficits. Early identification of
problems is important to assist the student, parent/guardian, and school in resolving them.

Parents/guardians are informed and involved with their child’s educational progress through ongoing progress and grade
reports. Teachers are responsible for establishing the first contact with parents/guardians to share concerns about student
progress in specific areas. Teachers are responsible for providing parents/guardians with updates on student progress as
requested or needed.

Principals share information with teachers on policies, criteria, procedures, and timelines for identifying students for
remediation and potential retention. Principals are responsible for sharing information with parents/guardians on
standardized test results.

Promotion/retention determinations are based on multiple criteria. The process will include the following.
e A team, which shall include but is not limited to the student's parent(s) as defined by Wis. Stat. §.115.76(12) and
school/district representatives who have knowledge of the instruction and interventions provided to the student;

e The team will consider all available data demonstrating the student’s achievement and data related to the student’s
social, emotional, and behavioral functioning.

e The team will consider alternatives to retention available to the student in the district/school.

e If the team recommends retention, they will identify academic services and supports that will be provided to the
student.

e If the student has an individualized education program (IEP) in an area of reading or is an English learner with a
language acquisition plan, the school/district representatives will review the student’s progress toward those goals and
communicate that to the parent or guardian.

Students who require additional consideration for retention remain under review of the team, while others are provided
appropriate services and are no longer considered for retention. Parents/guardians are kept informed and involved
throughout the process. Teachers/specialists receive information on recommendations made for specific students,
implement interventions, and provide reports of student progress. Parents/guardians are invited to meet with teachers and
team members as needed to support their child’s progress. A variety of screeners will be used to review student
performance.

If, after extensive efforts, insufficient academic progress results and retention is recommended by the promotion and
retention team. The principal will notify parents/guardians in writing including the reasons the child is being considered
for retention. A copy of the letter to the parents/guardians is placed in the student’s record. A retention meeting is arranged
that includes the parent/guardian, principal, and any other staff needed.

Elementary Promotion and Retention

The decision to promote or retain is made after careful consideration of academic achievement, study skills, social
development, physical development, problem-solving abilities, and attendance. Promotion and retention decisions shall be
made consistent with state law requirements.

Junior High School Promotion and Retention

Promotion from grade to grade within middle school and to high school is determined based on academic achievement,
represented by successful completion of the core academic subjects. Other considerations may be study skills, social
development, physical development, problem-solving abilities, and attendance. Each student with one or more core
academic subject failures is considered for retention.



High School Student Classification

Students acquire grade classifications by earning the stated number of credits prior to the start of each academic year.

GRADE CREDITS
9 Promotion from grade 8
10 6 credits
11 12 credits
12 18 credits
GRADUATE Meeting high school requirements (Board policy 345.6)

Promotion and retention decisions shall be made consistent with state law requirements.

Legal References:
Wisconsin Statutes

Section 118.24(2)(a) [district administrator authority to manage the promotion of students]
Section 118.33(6)(a) [policy requirement for 4™ and 8" grade promotion criteria)

Section 118.33(6)(cm) [policy requirement for kindergarten to 1% grade promotion criteria]
Cross References:

345.1 Grading Systems

345.4 Promotion and Retention

345.6 High School Graduation Requirements



Book School Board Policies

Section 300 Series: Instruction
Title Graduation Exercise
Code 345.62

Status Active

Adopted January 15, 2025

Graduation exercises for the Cochrane — Fountain City School District will be scheduled on the Friday prior to the
Memorial Day holiday at 7:30 p.m. Changes may be made with Board approval due to extenuating circumstances.

Legal Reference

Cross Reference
345.6 High School Graduation Requirements
345.61 Early Graduation
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Section 600 Series: Fiscal Management
Title Disposition of District Property
Code 690

Status Active

Adopted April 17, 2019

Last Revised April 21, 2021

Sale or Other Disposition of District Real Estate, Buildings, or Property Interests

The School Board retains sole and exclusive authority to approve the sale or other disposition of any land, buildings, or other
improvements to land that are owned by the District and no longer needed by the District. The Board shall also directly and
expressly approve any sale, release, or modification of any District-owned or District-controlled interest in real property (e.g., an
easement or covenant).

Sale or Other Disposition of Other District Property

The Board also has authority to dispose of other District property not addressed in the previous section of this policy, including
equipment, materials, or supplies found to be surplus, replaced, broken, damaged, in unusable condition, or obsolete.

The following positions are designated as authorized property managers under this policy:

1. The District Administrator shall oversee the allocation, review, and disposition of all equipment, materials, or supplies that
(a) have been capitalized and depreciated for financial reporting purposes, (b) are assigned or owned by the District or (c)
are subject to federal disposition requirements under the federal Uniform Administrative Requirements, Cost Principles, and
Audit Requirements for Federal Awards (Uniform Guidance).

2. Principal(s) and individual department directors, working in conjunction with the District Administrator as needed, have
responsibility to oversee the allocation, review, and disposition of equipment, materials, or supplies that have been assigned
to their department and that, pursuant to this policy or to any applicable administrative rule, are not under the specific
authority of the District Administrator.

Whenever an authorized property manager or his or her designee determines that District property is no longer going to be used
in its current function or location, the property manager shall ensure that reasonable efforts are made to determine whether
the property can be appropriately used in another District function or location. If so, the property manager shall arrange for the
internal transfer/re-designation of the property.

For any property that an authorized property manager determines is no longer going to be used in the District, the following
general parameters for further disposition of the property shall apply:

1. Anyitems that an authorized property manager, or his or her designee, has determined have minimal or no resale value
may, without further Board approval, be (a) offered without cost to a charitable or civic organization or other governmental
entity, or (b) discarded or otherwise disposed of using an efficient method. Any items offered to an employee of the District
shall be approved by the District Administrator prior to release.

Any per-item estimated resale value in excess of $100.00 shall not be considered minimal, except that any property that
does not require further Board approval prior to disposal and that remains unsold after having been offered for sale may be
deemed to have minimal resale value.

2. Items (whether individually or grouped for a single transaction) that an authorized property manager determines can be
economically sold (or traded in) for value and that have an estimated resale/fair-market value below $500.00 may be sold
(or traded in) using a process approved and coordinated by the District Administrator without further Board approval.
Property may be sold (or traded in) through a.) Auction Services, b) Online resale venues {such as EBay, Wisconsin Surplus,
or other surplus websites), c.) Donations to not-for-profit entities, preference to be given to community not-for-profit
entities which are willing to pick up the disposed assets, d.) Solicitation to other education institution for sale, in trade, or as
a donation, or e.) other such means.

3. Items (whether individually or grouped for a single transaction) that an authorized property manager estimates to have a
resale or other fair-market value of $500.00 or more may be disposed of only if the Board has expressly approved the

specific disposition or expressly authorized the administration to dispose of the specific piece(s) of property under approved
parameters.



Retention and Disposal of Awards
Due to a limited amount of space and a competing desire to recognize the accomplishments of our students the following

timelines have been established to identify the length of time District-recognized high school extra-curricular and academic
program awards are retained.

High School

All awards earned will be retained on disptay for the following time periods.

e Team Awards — 4 years.

e Conference awards — 15 years.

e Regional and Sectional awards — 30 years.

e State championship and runner-up awards — permanently.

All conference and state tournament awards will be noted publicly on a common plaque or digital display.
Common awards plaques — 50 years from the date of the last award noted.

Individual Awards — 5 years after the student’s tenure at the high school.

Individual conference and state honors will be noted publicly on a common plaqgue.

Awards for Coaches Conference awards — 15 years and will be noted publicly on a common plaque.
State level awards will be retained permanently.

Middle School

Middle schoo! awards, including donated youth program awards, will be retained for 4 years. After 4 years the awards will be
auctioned off. If there is no interest, the award will be disposed of.

Disposal of Awards

e After 15 years, conference awards will be offered to the head coach. If that coach declines, the awards will be auctioned off.
e After 30 years, Regional and Sectional awards will be auctioned off.

e After 50 years, common awards plaques will be recorded in the permanent record and auctioned off.

L 2

After 5 years, Individual and coaching awards will be given to the individual or coach. If the notified individual has not picked
up their award, the award will be auctioned off or disposed of.
e After 4 years, all other team awards will be auctioned off.

If there is no interest, awards will be disposed of.

Unless otherwise required by law or by some other special and enforceable condition, all money received from the sale or other
disposition of District property shall be directed to the District’s general fund.

Legal References:

Wisconsin Statutes

Section 77.54(4) [sales tax treatment of certain sales of tangible personal property]

Section 118.12(1){(b) (school board authority over sales of goods on school property]

Section 120.12(21) [sales tax treatment of certain sales of tangible personal property]

Section 120.13(19m) [school board authority to sell any property belonging to and not needed by the school district]

Section 120.13(25}) (school board lease of school district property at reasonable rental]

Section 175.10 [certain procurements for sales to employees prohibited by statute]

Chapter 287 [state solid waste reduction and recycling policy and requirements)

Chapter 291 {disposal of hazardous materials/substances; including electronic devices]

Wisconsin Administrative Code

NR 660 to NR 679 [regulations related to hazardous waste management)

Federal Law

2 C.F.R. §200.33 [definition of “equipment” tied to local capitalization threshold within the federal Uniform Administrative
Requirements, Cost Principles, and Audit Requirements for Federal Awards {Uniform Guidance)]

2 C.F.R. §200.94 [definition of “supplies” tied to local capitalization threshold within the federal Uniform Guidance]

2 C.F.R. part 200 subpt. D  [general post-award requirements under the federal Uniform Guidance]

2 C.F.R. §200.311 {disposition of real property that is subject to the requirements of the federal Uniform Guidance]

2 C.F.R. §200.313 [disposition of equipment that is subject to the requirements of the federal Uniform Guidance]

2 C.F.R. §200.314 [disposition of supplies that are subject to the requirements of the federal Uniform Guidance]

2 C.F.R. §200.315 [disposition of intangible property that is subject to the requirements of the federal Uniform Guidance]

2 C.F.R. §200.322 [applicability of federal Solid Waste Disposal Act, as amended by the Resource Conservation and Recovery Act,

under the federal Uniform Guidance)



LIFTOFFS - Learning - Innovations - For - The - Teaching - of - Future - Focused - Students
Mission - Empowering Students. Elevating Educators. Strengthening Communities.

The future of education demands bold, structural change - one that transforms classrooms into
dynamic, student-centered environments where every learner can thrive. This framework
harnesses the power of Artificial Intelligence (Al) as a Tier 1 instructional tool, ensuring all
students receive a truly personalized and impactful education. At its core, this initiative
seamlessly integrates Al with social-emotional learning, real-world applications, and cross-
disciplinary connections, ensuring that technology enhances, not replaces, the human elements
of teaching and learning. By embedding these strategies into the foundation of education, we
create a system that is accessible, sustainable, and designed for the evolving needs of students,
educators, and the workforce of tomorrow.

District

e Alma
Alma Center
Cochrane - Fountain City
Whitehall
Greenwood
Eleva Strum
Arcadia
Independence
Blair-Taylor
Osseo
Mosinee
Tomahawk

Empowering Students - LIFTOFFS helps students reconnect with the very idea of learning — not as
a task, but as a path toward purpose.

Elevating Educators - LIFTOFFS reinvests in the people at the heart of education —our educators.
By offering powerful tools and strategies that make learning more impactful and efficient, we help
teachers do what they do best - inspire.

Strengthening Communities - We are shaping the next generation of rural leaders, workers, and
neighbors by equipping students with the skills and mindsets they need to fuel prosperity where
they live. From entrepreneurial thinking to digital fluency, from collaboration to civic engagement -

we are nurturing a talent pipeline that can bring new wealth, innovation, and vitality to Wisconsin’s
rural towns.



Phase 1 - Personalized Foundation

A personalized learning platform to deliver differentiated content aligned to ELOs.
Al-driven supports help tailor instruction and assessment based on student needs.
Formative and summative assessments are authentic, aligned, and inform instruction.
Students have a voice and choice in their learning experiences.

Students regularly engage in self-reflection, goal setting, and SEL practices.

Classrooms show strong climate and culture built on collaborative learning experiences.

Phase 2 -Deeper Learning

Personalized platforms assign content and push targeted interventions and extensions.
Instruction intentionally builds critical thinking, collaboration, communication, creativity &
adaptability.

Students demonstrate learning through performance-based assessments.

Inquiry and project-based learning classrooms foster deeper learning and real-world
connections.

Students initiate problem-solving and navigate challenges independently and collaboratively.

Phase 3 - Competency-Based Learning

Student learning is measured by demonstrated mastery of competencies, not seat time or
pace through the curriculum.

Students’ progress upon demonstrating readiness, not based on arbitrary timelines.
Learning experiences are designed around future-ready skills and authentic, meaningful work.

Flexible pathways allow students to personalize how they learn, demonstrate, and apply
knowledge and skills.

Students are co-designers of learning goals and experiences alongside educators.

Phase 4 - System Transformation

Entire system policies (grading, scheduling, reporting, graduation requirements support
Competency-Based Education (CBE) principles.

Flexible student-centered structures (eg., rolling enrollment, interdisciplinary teams,
personalized schedules) are in place.

Traditional grade level and age-based progressions are replaced by competency progressions.
Educator roles are redefined (coaches, advisors, facilitators vs. deliverers of content)

Student success is measured by lifelong skills and real-world performances, not just
standardized metrics.

The district or school has clear, public-facing, Competency-Based Education (CBE)
frameworks that guide practice, professional learning, and resource allocation.



A Framework for Structural Change to Education

The future of education demands bold, structural change. One that transforms classrooms into
dynamic, student-centered environments where every learner thrives. This framework harnesses
the power f Al as a tier 1 instructional tool, ensuring all students receive a truly personalized and
impactful education. By leveraging Al to deepen student engagement, develop future-ready skills,
and enhance individualized learning pathways, we empower educators to move beyond traditional
models and foster meaningful, high-leverage instruction. At its core, this initiative seamtessly
integrates Al with social-emotional learning, real-world applications, and cross-disciplinary
connections, ensuring that technology enhances - not replaces - the human elements of teaching
and learning. By embedding these strategies into the foundation of education, we create a system

that is equitable, sustainable, and designed for the evolving needs of students, educators, and the
workforce of tomorrow.

Social Emotional

Inquiry Learning
Learning

Carecer
Readiness




